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ABSTRACT 

An Inventory of teaching styles and strategies 
developea by foreign lanquage teachers is iresented as a method to 
aid in self -^analysis^ the identification of teachers' teliefs on 
language teachinqp and the discovery of the assumptions that teachers 
make on how students learn. Teaching styles are defined as habitualr 
consistent patterns of preferred strategies usid ty teachers in 
promoting learning. The inventcry covers strategies used in teaching 
pronunciation^ grammar^ vocabulary ^ reading^ writing, culture and 
speakinqii The frequency of teaching behaviors and strategies, based 
on a five-point scale, is assessed by the respcndent. The inventory 
contains 13 Itenis covering pronunciation, 16 Itims ccverlrg graoiaar, 
13 items coverinq vocabulary, 21 Items ccveiing reading, 39 items 
covering speaking, 30 items covering uritlng, and 18 items covering 
culture, (SW) 
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iru^' Sited that first year icaclicrB TGly heavily □pon 
CM. pdrative tcnclitrs and even I hose teachers ihey 
\f: erionce teachers adopt tcl new techniques and 
^ rsonalitics sei^mcd to cuine to Hfe. 
r ri^ncc were intereated in identifying their tcieh* 



*7 want something thnt's rmlly mc!'^ blurted the yotinff pvnon as she sat in front of l/ie mirror at her bcmicy 
ialon* ''Give me a hair^tyh that's V/V hat ai the sann: tltno one thnt 1 can rnanaga withaitt too rnmh fuss. I want 
it to make me look fem/ic/" 

Chriatlne Pifer 

Is it pObHii)le for t**dciii^rs to order teaching styh^s fur t 
someone 5 unrlion copy? 

Edwin J. Swincford, in a atudy of "urti^tfc U ajherH/ ^ Jfj^e^' d tlmi an individual a prcduniinant teaching etylc 
usunlly has evolved by ihe fourth or fifth ye;ir of tearhit^;.^. U 
their student^eanlMng cxpf^riencc. They seeni to mo^iel thi ir 
had in (ji^;a erJiaoli juid college. In the ihirdyear of fie M 
^tTRtv'vics ♦mip/riying them to meet the iiceds of students. 1 

Eighteen language teach(?rs with more tlian three years t^f ♦ 
ing heliaviors iiiat they coriBiHtently used in their classroon*s. Ihts partinipalcd in a study attempting to find an 
answer to tin's qucstiun! Whitt are niy prcfciTed instnietlonal straU'gicB that I coniiitently use in my forci^<ni- 
language claaacs? With this objective in mind, tliey assisted in fonnulating an inventoiy of teaching styles end 
strategies which is hy no nieans exhaustive^ hut a beginning for (1) promoting aelf-analysiSj (2) identifying 
teachers' beliefs on lanrningc teaching and (3) discovering ihn assumptions they make on Iiow itudents learn. 
Teaching styles were defined as habitualj conr-islcnt patterns of preferred strategies ui^d by teachers in promoting 
learning. What strategies do you tend to use in teaching proriUfiaiatlon, gramniar, vocabulary, rcadingj writing, 
cultiirc a lid speaking? Assess the frequency of your tcaeliing behaviors and sirategies hy circling the number 
which best describes it 



pnoNUNCIATION 



1* I present a visual stimulus witli students 
repeating the corrcspondiiig word after the 
teacher 

2, I use choral repetition of sounds, 

3, I have students repeat nftcr me tlie lines of 
a conversation* 



ERLC 



4« I teach the alpliabet. 

§. 1 have students listen to recordings and repeat 
after them. 

6. I diaRrum the forniation of Bounds on the 
blackboard. 



7. I'USG ininhnal pairs to cuntrast eounds, 
Noveiiibnr 1078 
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B. I uge tongue twiBtcra. 

9. I linvc students repeat certain rounfiH indivi(lu« 
ally. 



Nuver Rnroly OccatioriQliy OHm Very Often 

1 2 3 4 B 
' ' ' 1 ^^J 
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10. I use a phonetic alphabets 



11. I uao backward buildup, 

12, I use drawinp to show where oml how sounds 



13, I liavc students record items and compare the 
pronnnciation with that of a native, 
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GRAMMAR 



L I use programa of insiniction to tench certain 
paniniatical ndes, 

2, I use large group explanation of granimatical 
rales. 



3. I use peer teaching with stud en ta pmcticing 
p'anirnatical mles, 

4. I use smalJ group explanation of gfarnmar 
rules. 



5. I teach grammar through readinp by discusi- 
ing and diMtoveiMng grammatical principles 
used in the selection. 



6- I use serambled sentences. 



4 



7. I use a scrambled poragraph. 



B 



8. I hflve students fill in dialogue lines. 



9, I use pattern drills* 

10* I use visuals (i,c. person^ numhcr correspond 
dence). 

11, I use color coding to identify grammatical 
affixes and parts of speech* 

12» I assign exercises and written drills and correct 
them on the board* 

13. I have students combine sentences by giving 
each student a joiner and asking theni to make 
appropriate changes, 

14* I have students generalize after the presenta^ 
tion of meGhanical and meaningful drills* 

IS* I present rules and have students give ex- 
amples from what they already know. 
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16. I have studeiiU (win upper UwvU i'h plain 
certain grammaLicat c»)nccpta i\wy havn 
already niagtercd to linipnni^rs. 



Novcr Riroly Occaslonofly Often 
12 3 4 



Vory Often 

e 



1 . I use ditto shoots with lists of wonk, 



VOCAIIULARY 
1 



2. I have studeiita listen to lapcs to repeat words. 

3< I pair students to [)rnctice wonls with ihcir 
peers and to heJp cauh other to learn them. 

4* I use small group work for atudcrits to prac- 
tice vocahulary in a nieaningftil way, 

5. I use flashcarda and students repeal the 
corresponding word nftcr me.: 

6. I UFC word tearch and crossword puzzles. 

7. I have studcntg make vocabulary fln.^licards 
and work with a partner to learn them, 

8. I use spelling bees. 

9. I bring actual items to class and stiidents 
learn their words^ 



10. I play games whicli involve the use of vocabu- 
lary learned (i.e* oral asiociation games), 

11. I present unfamiliar vocabulary items in con- 
text and ask studenls to "guess" the meanlnp 
of the words using "context clues," 

12. During an in^lasa discussion, I have sludenla 
try to define or explain the vocabulary itcmi 
and explain their reasoning by indicating the 
context cluea which helped them, 

13. I use transparenciea of vocabulary items. 



1* I have students read cognates, 

2. I have students read "around" words, trying 
to guess and filling in meaninp, 

3. I do IruCj false and multiple^hoice questions 
based on readings* 

4. I use a Cloze technique and stiidcnts attenipt 
to give the word which Is misiing* 

5. I have students translate a familiar story. 

6. I have students identify main points of a 
Section, 



i . . . 


1 

■ I .. 


1 


— 1 


1 


1 

i 


2 
1 


3 


4 


5 


1 


2 
i 


3 


4 
• 


5 
I 


1 

1 


2 
i 


3 
1 


4 
i 


S 


1 
i 


2 


3 

_ J_ 


4 
i 


B 
I 


1 


2 

i 


3 
i 


4 


5 


1 
i 


2 


3 
1 


4 
i 


B 

_ _ __i 


1 

L__ 


2 


3 


4 
1 


6 
» 


1 

1 


2 
i 


3 
1 

- — ■ 


4 


B 

1 


1 
1 


2 
j 


3 


4 


i 

' 


■1 

"i 


2 


3 


4 


S 
1 


1- - 


2 

"f 


1 


4 


5 


i 


2 


3 


A 

9* 
I 


S 
1 


nu 










1 
• 


2 
1 


3 
i 


4 
» 


i 

. 1 


1 


2 

U — 


3 
1 


4 
1 


6 

1 


1 
i 


2 


3 
i 


4 
1 


S 

^ ^ A 


1 


2 

- » 


3 


4 
I 


S 

x^r _i 


1 
i 


2 
1 


3 


4 


5 


1 
1 


a 
1 




1 


S 



Novomber 1978 



11 



ERIC 



'4 



7. 1 urn 



meaning f * m . 
0, I usi^ i urnic books* 

9, I 'give the Btucicfiifl a list ji qdi?tiom to be 
read before reading tbn text lo fucus their 
attention on the mani ideas in the text. 
Stu debits read the text and then forinu'lale the 
answera to the pr^eviously read questions. 

10. I icleet reading selections from newspif para* 

IL I teach studentg to read whole phrases rather 
than individual words, 

12. I have stiidcnta read a g cries of questions or 
provocalivfs statements on a major public 
event* a common experience^ or a subject of 
intcrcat and confroversy. Di'scussion follows 
the reading. 

13^ 1 have students look for specific information 
in reference bookg^ such as a person *s name 
and address in a foreign telephone book. 

14, I have students rearrange a scries of aentences 
into a logica! paragraph. 

15* After reading a short descriptive paragraph 
about something or someone^ in whkh the 
name of the person or object la not revealed, 
I have students try to guess who or what is 
being talked about, 

16, I have students read a story without the 
ending. They then try orally to make up an 
ending consistent with the ptory. 

' 17. I have students read a passage and try to 
supply a suitable title. 

18p I have students read a passage and then list 
three important facts, ideas, or events con- 
tained In it. 

19. I have studenti read sentences printed on 
flashcards and answer questions^ 

20. I have students read a passage projected in a 
transparency. Each line is discussed for 
meaning. 

21. I have students paraphrase a reading passage. 
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SPEAKING 



1. nu,v<. Sludunls r..p«aty.g wordB or dinlogiiu """'^ Oe««ional(y Ohm V.ryOfton 



lines after mc. 

2. I have studcnta clescribt* picfcuim 

3. Students recite dialogue lines. 

4. Students reply to questions. 
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9, Students listen to b atory then they retell it, 



10^ Students ac(l out various role-play situalaons 



11. Studcnta describe an object and classmates 
I* ^ess its id entity. 

12. I have Etudenta play game?* whiclt require oral 
aommunication. 

13. I ask personalized questions related to stu- 
VoCnls daily activities and roiituies. 

14i I use small group work for conversational 
purposes, 

15. I pair students to work on exercises requiring 
oral communieatiofL 

16. I place students in real life simulations and 
they play different roles. 

17. I have atudents react spontaneously to a 
situation. 

18. Students complete open ended sentences and 
dialo^ci. 

19. Students nanie their likes and dislikes. 

20* Students itell how they feel about certain 
topics, situations or beliefs, 

21. Students rank order and express their valm H* 

22. Students name a word or words tlicy assueiaLtj 
with a pictorial or oral stiniulua, 

November 1978 



5. I have students ask questions of each other. \ 2 3 4. ^ 

6. Students interview a selected classmate and 

report infonaation to the class. \ 2 3 4 b 

> - — ' ^ A_ - i 

7. Stud en ta sing carols and/or popular songs. f ^ J 5 

8. Student show an object and tell iomellnng 1 2 3 4 g 
about it. ^— — — 3 — — ' J 
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23, I have Rtu<Iontfi pruclmcr* anil at I uut ori*iiMLil 
(lialogucs, 

24, I flak «tiiih:tiU to iiHllcnlu lh< ir mjctioriii la 
gome controvcrMal st^itiiniunta, 

25, I hflvc gtuilpiits coTTiipose nilvoiiisuine'nls. 

26, I have atucIcnU in siiinihilNi ??iumtions in 
which they: 

* greet people 
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27. - seuk information 

28. • express regret 



29. - dve thanks 



30. - express joy 

3L - express curiosity 

32, - get someono 'a at Le nt ion 

33. * are positive or negative aboiit something or 

someone 



4 



i 



34* - are concenied about something or soincone 

35. - pay a coiiipHinenI 

36, - ask a favor 

37* - cxpresi their physicaJ needs 

38. * express anger 

39. - expresi ap^eement or dlaagrcement 



4 



WRITING 



1. I have studenta copy dialogues as well as 
iantencei* 



1 



2. I have students fill in blanks by copying 
TodBf-fentenceriirthe book* 



3, I have students put dialope lines in order. 

4* I have students write part of a dialo^e re- 
lating to a magazine picture, and then p^5S the 
picture and dialope to other studenta to add 
sentences 



3 
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5* I correct 'sen tcnccs on the ovfirhcaci or on tlic 
blackboard. 

C, I have itudenta complete a sentence with the 
appropriate wordi 

7* I have students look at the wall chart und fill 
in the^te^^tffla I read the sentence, 

8. I iiavc students cooperate in sriiall groups to 
wiita dlalo^cii 

9* I have ptudenli rewrite a pafagraph to change 
the tense or numher of persons. 

10* I Iiava students write letters to request foreign 
niateriala and sample products. 

IL I have itudenta write lettcre to pen pals. 

12. I havfi stucleTits write captions for plctijres and 
cartoons. 

13. I have students describe pictures in a photo 
album. 

14 I have students sunimarize short stories. 

IS* I have students write answers to the written 
exercises which accompany each Icsaon. 

16* I have students write answers to oral ques- 
tions, 

17. I have students write answers to directed ques- 
tions and put them In paragraph form. 

18. I have students put a series of words into a 
grammatically correct sentence e.g., Helene/ 
Itre/fille/ame, 

19. I have students completing words or sen- 
tenees. 

20. I have students translate passages. 

21. 1 have students unscranible sentences. 
22., I have students do crossword puzzles. 

23. I have students change a narrative to a di- 
alogue. 

24. I have students develop a directed composi- 
tion » in which students answer questions 
whiuh ye presented In the target lanpage. 
By writing the answarSj a ^'cumposition" is 
created p 

25. I have students summarize stories that have 
been listened to or read. 

26. I have students rewrite stories in dialogue 
form using different tensesi different perponfli 
ate, 
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27. I have eiucIciiU make up alorina by using 
pTovickd word Hats, 

20. I have filuJents write an ending to n aloiy. 
Make up a story in class together; cacli slu- 
dent compoicis hia own ending; tlmn compare 
the different poaaibic endingg. 

29. I have itudents wntc a foreigTi laji^a/te news- 
paper (Htm to the editor, eporta' atorins, 
horogcope, poetry, interviews, **Dear /Uby/' 
editoriaJs, short stories, puzzles, jokes, 
weather reports)* 



Navor Raruly 



30. I have ctudcnta write ikiti. 



CULTURE 



L I Use nims Hi introduction tn cprt«iin concepts 
follow dJ by comparisoji/conhast with our 
own ways* 

2. I have students visit ethnic gectiona of cities, 

3. I hava students make a collage on a gultiiral 
topic, e.g., fomilyj fcod. Aak for description 
from thp students and have them Bum marine 
the ideas that the picture convey. 

4. As each holiday occurs, I give information as 
to how that holiday b celebrated in the 
foreign country and in ethnic sections of eer- 
^in American cities, 

5* When introducing new vocabulary, I add 
cuitura] notm on therii, 

6. I use foreign newspapers printed abroad and 
in the United Stateg in that foreign langtiege* 

I bring popular foreign mopzines to olsm. 
Students are ^ked to look for similarities^ 
and differeiiccs which wiU then be disgussed. 

8. I give stiid^nU a dialogue prcsanting a certain 
cultural iituatiom With appropriate props 
or realiaj I show similarities and differences. 

9, Using a cookbook of the foreigii culture, 
itudents select some recip^^^I help them 
prepare a mealt 

10. I diicusg and compare proverbi and humorous 
akiti. 

11, Students may sel^t one particular area of the 
countty or state on which they will do re- 
search thrDughout the year. 
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12, I use cuItuFal differences surveys, 
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13, I liflVd studenta inlcrfiew guest gpeakcrB or 
foreign fltudenti, 

14, I use Gxhibita. 

15, I have studenta compare md discuss menus 
from different regiunK and relate curtain foods 
to the geographical setting* 

16, I have students participnte in writing cultural 
"essayi cooking and poster^' contcstg, 

17, I use cultiiral fairi. 

18, I use appropriate eultural octivities at Christ- 
mas time or during other holidays. 
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Map Out your teaching styles and gtratcgius hy drawing a line connrcling all your answers. Identify which 
behaviors and strategies you tend to use very offhn and nevrr and ask yourself why. Your projhssional growth 
depends on iL 



Keep in mind that no one style or strategy is best suited fbr all students. No drag can euro all illnesses. 
Effective teaching $iy\m accommodate students' learning styles ao that students can comfortably "plug into'* 
tha style best suited to their individual ways of learning. The focus of the teaching act is the student within^' 
whom learning occurs. Therefore, leaclierr, students^ materials nmst interact dynamically and teachen mu^t 
use a variety of teaching styles and strategies in the cla&sroom. 



L Christine Pifer, "Teaching Styles,'' unpublished paper. SUNY at BufWo. 
2, EdwinJ. Swineford in Ronald T. Myman, ed., Teaching: Vantage Points for Study, New York: / 
LB. Lippincott Company, 1968, p. 382. / 



Survey ef FL Teaching Funded 

On 1 July 1978 ACTFL began work on a '^iNation- 
a! Survey of Foreign Language Teaching in Secondar)^ 
Schools" with support from the U.S. Office of Educa- 
tion, The project will continue thFough December 
1979, The specific objectives of the survey are: 
(1) To describe the supply and demand in the 
current and fiature market for foreign language 
teachers in iceondary schools and to suggest what it 
implies for enrollment in teacher training programs. 
* (2) To describe the present patterns of presemcc 
preparation and inservice retraining for foreign lan- 
guage teachers and to judge their suilability for the 
current needs of secondary schools, 

(3) To describe profu.^sional load and related 
tnatters which affect forcigti language teachers as they 
are now pcrfonning in secondary schools and to esti- 
mate what they imply for the future of the profes- 
sidn, 

(4) To offer suggestions to individual foreign 
language teachers as to how they can best accommo- 
date to current and anticipated trcinds; to derive 
policy advice for colleges and universities as to pre=' 
paration prop-ams; to derive policy advice for local 
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school diitriats as to iniervice training programs and 
iniprovcment in . professional load requirements and 
related matteri; to derive policy advice for state 
education departments with respect^ to certification 
and related matters; and to derivp' policy advice for 
the U.S. Office of Educatiou as to desirable Federal 
policy with respect to training and related matters. 

Data will be collected from eight selected school 
districts in each of ten states and from approximately 
twenty teacher training institutions. Small, medium- 
sizCj and large school diitrieta will be chosen in each 
state, and atates included in the survey will be select* 
ed to insure inclusion of all regions of the country. 
Teacher training institutions will be chosen on the 
basis of the number of ^'^aduates in forelpi language 
cducatioiij with representation of small, medium=iizCj 
and . jrge numbers of graduates included. 

Advising the project staff is a six-member Advisory 
Board representing local district foreign language 
supervisors, state foreign language supemsoM, and 
teacher trainers. The results of the survey will be dia- 
Heminated through a publication, and a national 
cfJnfcrnnce of progcsaional leaders will be held to 
(liscusa the findinp. 
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